
AP US History 

Summer Assignment 

School Year 2018-2019 

Objective of the summer assignment: 

i. To build on students’ foundational skills and knowledge in US History
ii. To introduce students to the College Board AP US History Analysis and

Reasoning Skills, and give students practice using those skills
iii. To create and enhance enthusiasm and interest in US History
iv. To serve as a springboard for future learning— and help students

master the skills needed on the AP Exam

Resources/Materials necessary for the summer assignment: 
• Assignment packet
• Paper to complete the assignment
• Pen (assignment must be completed in pen)
• Time during the summer to visit an historical site as part of the assignment

Estimated length of time to complete: 10 hours (max) 

Grade:    

Answers must be on a separate sheet of paper and handwritten. Typed work will not 
be accepted. You must bring the completed sections to class on the given due date 
to receive full credit. Late work will be accepted in the class period following the 
due date for 50% of the credit earned. This assignment will be worth 70 points, and 
will be counted in the category of Skill-Building (the Skill Building category counts 
for 10% of the quarter grade, and there will be other assignments given throughout 
the quarter which will also be included in this category). 

Due Date:  This assignment will be collected on the third day of class. 

Questions?  Contact: Mrs. Canody  tkcanody@fcps.edu 

mailto:tkcanody@fcps.edu


APUSH 
2018-2019

“But there is no such thing as a pure fact, innocent of interpretation. Behind every fact 

presented to the world - by a teacher, a writer, anyone - is a judgment. The judgment that has 

been made is that this fact is important, and that other facts, omitted, are not important.” 

- Howard Zinn 

“The AP history courses seek to apprentice students to the practice of history by explicitly 

expressing the development of historical thinking skills while learning historical content. 

Students best develop historical thinking skills by investigating the past in ways that reflect 

the discipline of history, most particularly through the exploration and interpretation of a rich 

array of primary sources and secondary texts and through the regular development of 

historical argumentation in writing.”   

- College Board

In the first few days, we will investigate the following six historical thinking skills and practice 

their application in both assesssment questions (multiple choice) and writing. Our goal in 

this summer assignment is to become familiar with the six skills and the process of using each 
skill in mastering the content of the nine historical eras. The skills are:  

1. Analyzing Historical Evidence

2. Comparison

3. Contextualization

4. Causation

5. Patterns of Continuity and

Change

6. Argumentation

For each skill, you will be required to complete a practice historical analysis using the 

documents provided. For contextualization, we are asking you to visit a relevant historical 

site/exhibit. A list of possible sites is attached. You may also want to use the internet for 

background information to help you analyze some of the skills.  This assignment is due on the 

third day of class. Answers must be on a separate sheet of paper and handwritten. Typed work 

will not be accepted. You must bring the completed sections to class on the given due 

date to receive full credit.  Late work will be accepted in the class period following the due date 

for 50% of the credit earned. This assignment will be worth 70 points, and will be counted in the 
category of Skill-Building (the Skill Building category counts for 10% of the quarter grade, and 
there will be other assignments given throughout the quarter which will also be included in this 
category).  See attached rubric for scoring for each section. It is expected for this to take no more 

than 10 hours to complete in total  (including a local site visit). 

If you have questions, please contact one of the AP US History teachers: tkcanody@fcps.edu.  

mailto:ddtyminski@fcps.edu
mailto:mplouglin@fcps.edu
mailto:tkcanody@fcps.edu


APUSH Summer Assignment Rubric 

Points- 
(per skill)

Answers the 
Question 

Cites Specific 
Evidence 

Explains the Evidence in 
Context of 

Question/Skill 

10 

Answers all parts of 
the questions in the 

section using the 
methods described 

in the skill. 

Cites specific historical 
or source information 

to support each 
answer.  

Clearly clarifies the evidence in 
context of each question and 

skill.  

8 

Answers all parts of 

the question, but 
fails to fully address 
all components of 

the skill.  

Cites specific historical 

or source information 
to support answers. 

Evidence may be 

vague/inaccurate in 
places.  

Attempts to connect the 

evidence to the question and 
skill. Connections may be vague 

or unclear in places.  

6 

Answers most of the 
questions in each 

section. Fails to 
address all 

components of the 

skill.   

Cites some historical 
or source information 

in each section. Each 
answer may not 
contain evidence. 

Evidence may be 
vague/inaccurate in 

places.   

Does not consistently connect 
evidence to question and skill. 

Connections may be vague or 
unclear in places. 

4 

Answers some of 
the questions in 

each section. Fails 
to address the 

components of the 

skill.  

Provides 1 piece of 
evidence in the 

section. Evidence may 
be vague/inaccurate. 

Does not connect the evidence 
with the question or skill.  

2 

Answers 1 question 
in the section. Fails 

to address the 

components of the 
skill.  

Provides no historical 
or source evidence in 

connection with 

answers.  

Does not make connections 
between specific information 

and answers in section.  

0 
Does not answer 

questions.  
Does not answer the 

questions. 
Does not answer the questions. 

 10 additional points will be awarded for over-all effort and clarity of

assignment as a whole, as well as use of appropriate spelling and

grammar.



1. Analyzing Historical Evidence
Ability to describe, select, and evaluate relevant evidence about the past from diverse 

primary and secondary sources. A historical analysis focuses on the interplay between 

content, authorship, point of view, purpose, audience, and format of the source. Ability 

to describe, analyze, and evaluate interpretations of the past. This includes 

understanding types of questions and considering particular circumstances and contexts 

of historians’ works.  

Using the image below, answer the prompts that follow. Your responses should be based only 

off of what you observe/infer from the image. 

Source: American Progress, John Gast, 1872 

1. Identify and explain 2 themes of this image, and include evidence from the image to

support your claim.

2. Explain the artist’s intended purpose in creating this painting. Use evidence from the
painting to support your answer.



Complete the following analysis using the 2-step process: main point (point of view), and 

lenses (perspective form which the point of view is seen). Once we develop our historical 

knowledge, we will add an argumentative component to these analyses (adding outside 

information in support of point of view). Answers must be in complete sentences, drawing 

evidence directly from the source.  

“As to the history of the revolution, my ideas may be peculiar, perhaps singular. What do we 

mean by the revolution? The war? That was no part of the revolution; it was only an effect and 

consequence of it. The revolution was in the minds of the people, and this was affected from 

1760 to 1775, in the course of fifteen years, before a drop of blood was shed at Lexington.” 

Former president John Adams to former president Thomas Jefferson, August 1815 

“There is nothing more common than to confound the terms of the American Revolution with 

those of the late American war. The American war is over: but this is far from being the case 

with the American Revolution. On the contrary, nothing but the first act of the great drama is 

closed. It remains yet to establish and perfect our new forms of government; and to prepare 

the principles, morals, and manners of our citizens, for these forms of government, after they 

are established and brought to perfection.” 

Benjamin Rush, signer of the Declaration of Independence and delegate to the Continental Congress, 

January 1787 

1. Main Point: Identify John Adams’ main point in the first interpretation. Identify

Benjamin Rush’s main point in the second interpretation.

2. Lenses: What do both of these interpretations have in common when interpreting the

difference between the Revolution and the Revolutionary War?



2. Comparison
Ability to identify, describe, compare, and evaluate in various chronological and 

geographical contexts and from multiple perspectives, historical developments within 

one society and across or between different societies or time periods.  

Complete the following analysis using the 2-step process: compare (similarities), and contrast 

(differences). Answers must draw on both sides for each step, meaning, for every point on one 

side, you must have a corresponding point on the other side. Answers must be in complete 

sentences, drawing evidence directly from the source.  

The Baptism of Pocahontas by John Gadsby Chapman 

Commissioned 1837; placed 1840



- 

The wedding of Pocahontas with John Rolfe 

lithograph, Philadelphia: Published by Joseph Hoover, 719 Samson St., c1867. 

1. Compare: How are these images similar in their depictions of Pocahontas? (2 ways)

2. Contrast: How are these images different in their depictions of Pocahontas? (2 ways)



1. Compare: How are these arguments about industrialists similar? (2 ways)

2. Contrast: How are these arguments about industrialists different? (2 ways)



“The Only Way to Handle It” (1921) 

“Sorry Folks…It Reads a Little Differently to You” (2002) 

1. Compare: How are these arguments about immigration similar? (2 ways)

2. Contrast: How are these arguments about immigration different? (2 ways)



3. Contextualization
Ability to relate historical events, developments, and phenomenon both in and across 

time and place, and to broader, regional, national, or global processes. Also, explain 

ways in which a phenomenon, event or process connects to other similar historical 

phenomena across time and place.  

For this skill you will be using a Field Lab experience (either to a Historical Site or museum 

exhibit).  You should refer to the attachment for directions, as well as some ideas of places

to visit.  If you have another idea or are visiting a place during the summer that is not on 

the list, please get approval from one of the APUSH teachers.  During and after your visit, 

complete the following analysis.  Whether you are at a site or museum, use your imagination 

to go “back in time” and place yourself in the time period to help you with this skill of 

“contextualizing” the period!  

1. Describe at least three pieces of specific evidence from your visit that help you explain

the events and developments of the time period of the site you are visiting (or of

the exhibit of the museum you are visiting).

2. Using the evidence you gathered, write a paragraph that explains the connections of the

site (or exhibit) to the broader historical time period. In other words, how does this

site/exhibit help you to more fully understand what is going on in the country (or even

the world) at that time?

4. Causation
Identify, analyze, and evaluate multiple cause-and-effect relationships in a historical 

context, distinguishing between the long-term and proximate; causation and correlation 

are different concepts.  

Complete the following analysis by explaining the causation elements in each secondary source. 

Be sure to think about proximate (short-term) versus long-term causation in your 

responses. Answers must be in complete sentences, drawing evidence directly from the 

source to explain connections.  

“It has been said that the American Civil War was remarkable in that it was waged on account 

of a difference of constitutional interpretation. The support for this statement is that each side 

obscured the real reason why it submitted its cause to the God of Battles, the South 

maintaining that they fought for sovereign rights for the States, the North because they resisted 

the dissolution of the Union…when events are reduced to their last elements, it plainly appears 

that the doctrine of states’ rights and secession was invoked by the South to save slavery…The 

question may be isolated by the incontrovertible statement that if the Negro had never been 

brought to America, our Civil War could not have occurred.” 

James F. Rhodes, Lectures on the American Civil War, 1913 



1. Proximate: What proximate causes does Rhodes describe in the passage?

2. Long-Term: What is the long-term cause of the Civil War according to Rhodes?

“Slavery was the surface issue; the real conflict went deeper. Twice before in our history 

nullification had been attempted with veiled threats of secession, by New England during the 

second war with England, and by South Carolina in 1832. In neither case was slavery an issue; 

rather, it was the belief that local economic interests had been unjustly injured. In short, 

secession would have been quite possible if Negro slavery had never existed.”  

Harold U. Faulkner, American Political and Social History, 1946 

1. Proximate: What proximate cause does Faulkner describe in the passage?

2. Long-Term: How is Faulkner’s assessment of the causes of the Civil War different from

Rhodes?

5. Patterns of Continuity and Change
Ability to recognize, analyze and evaluate the dynamics of historical continuity and 

change over periods of varying lengths, as well as relating these patterns to larger 

historical processes or themes.  

Read the excerpts below and respond to the prompt that follows. Focus on identifying patterns 

of continuity and change. 

“The great rule of conduct for us in regard to foreign nations is in extending our commercial 

relations, to have with them as little political connection as possible. So far as we have already 

formed engagements, let them be fulfilled with perfect good faith. Here let us stop. Europe has 

a set of primary interests which to us have none; or a very remote relation. Hence she must be 

engaged in frequent controversies, the causes of which are essentially foreign to our concerns. 

Hence, therefore, it must be unwise in us to implicate ourselves by artificial ties in the ordinary 

vicissitudes of her politics, or the ordinary combinations and collisions of her friendships or 

enmities…Why forego the advantages of so peculiar a situation? Why quit our own to stand 

upon foreign ground? Why, by interweaving our destiny with that of any part of Europe, 

entangle our peace and prosperity in the toils of European ambition, rivalship, interest, humor 

or caprice?” 

-George Washington’s Farewell Address to the American people, 1796 

Meanwhile, the Greek Government is unable to cope with the situation. The Greek army is small 

and poorly equipped. It needs supplies and equipment if it is to restore the authority of the 

government throughout Greek territory. Greece must have assistance if it is to become a self-

supporting and self-respecting democracy. The United States must supply that assistance. We 

have already extended to Greece certain types of relief and economic aid but these are 



inadequate. There is no other country to which democratic Greece can turn. No other nation is 

willing and able to provide the necessary support for a democratic Greek government. I believe 

that it must be the policy of the United States to support free peoples who are resisting 

attempted subjugation by armed minorities or by outside pressures. I believe that we must assist 

free peoples to work out their own destinies in their own way. I believe that our help should be 

primarily through economic and financial aid which is essential to economic stability and orderly 

political processes. 

-President Harry Truman’s address to Congress describing the Truman Doctrine, 1947 

1. Evaluate the extent to which U.S. foreign policy maintained continuity, or was changed over

time from 1796-1947. Include details from the excerpts that support your position.

6. Argumentation
Ability to define and frame a question about the past and to address that question by 

constructing a claim or argument which is supported by relevant and diverse evidence. 

Addressing the contradictions and corroborations of the evidence is needed for a 

defensible thesis. Ability to support an argument using specific and relevant 
evidence.

Decide which of the previous 5 historical thinking skills is being tested with the following

prompts and create a working thesis statement for the prompts given below. Thesis 

statements must include argumentative language, meaning they must be debatable and 

account for contradictory opinions. Be specific with your arguments. You should include at least 

two specific, factual pieces of information to defend your position in your thesis.  Each question 

will cover topics previously covered in World History.  

Prompt: Compare and contrast the British, French, and Spanish imperial goals in 

North America between 1580 and 1763. 

- Skill: 

- Evidence: 

- Thesis: 

Prompt: The United States decision to drop the atomic bomb on Hiroshima was a 

diplomatic measure calculated to intimidate the Soviet Union in the post-WWII era 

rather than a strictly military measure designed to force Japan’s unconditional  

surrender.  Evaluate this statement using your knowledge of the military and 

diplomatic history of the years 1939 through 1947. 

- Skill: 

- Evidence: 

- Thesis: 



Contextualization  Site Visit: 
The purpose of the Site Visit is to make history meaningful through direct contact of historical sites, 
while developing your historical thinking skills. It is intended to be fun and memorable. Take 
advantage of your summer travels to visit a historic site, if possible, or head into Fairfax to one of our 
local sites. Some possible suggestions are: 

1) George Washington’s Mount Vernon – Washington’s home on the Potomac is presented today as it

was during the lifetime of the General, President and gentleman farmer who owned this great estate. 

Be sure to tour not only the house but the farm and education center. There is an admission charge. 

2) Woodlawn Plantation – George Washington’s wedding present to his stepdaughter was this 2,000

acre plantation including four farms, grist mill and distillery. There is an admission charge. 

3) Gunston Hall – This is the plantation home of one the Founders, George Mason. Please see the

various out-buildings, the wharf, garden and small museum. There is an admission charge. 

4) Fredericksburg – see at least 3 of the historic sites including the Apothecary Shop and Rising Sun

Tavern. For this Field Lab, your focus should be on colonial Fredericksburg and not on the battlefield. 

There are admission charges for many places there. 

5) Jamestown, Yorktown, or Colonial Williamsburg are also great options.

There are admission charges or fees at many sites you may visit there. 

6) Thomas Jefferson’s Monticello or James Madison’s Montpelier. There are admission charges.

7) National Museum of American Indian – please take a free tour before you begin your visit to the

museum because it is necessary for a good orientation.  FREE Admission 

8) The American History Museum of the Smithsonian.  Choose a specific display for your focus and try

to choose from areas dedicated to American History before 1850.  FREE Admission 

9) The National Archives – see the Declaration of Independence, the Constitution & the Bill of Rights

and then tour the Boeing Education Center.  FREE Admission 

These are simply ideas. If you have another idea, please have an APUSH teacher approve it before you go. 

You MUST provide a dated ticket stub, brochure, or a picture (cell phone picture is 
fine) of yourself at the site.  Please attach this to your assignment. 

The visit cannot have taken place before this summer.



Supplemental Textbook and Guidebook FYI 

 

Each student is STRONGLY ADVISED to purchase United States History: Preparing for the 

Advanced  Placement Examination 2018 edition by John J. Newman published by AMSCO. 
 
 

 
 

One advantage of owning this book is that students will be free to mark and take notes in 

it, which they cannot do in the textbook. Other advantages include its concise review of 

American history, alignment with the new curriculum, test taking strategies, and high 

quality practice questions. This book will serve not only as a guidebook for A.P exam 

preparation, but it will also serve as a supplemental text with alternate, shorter 

reading assignments for each unit. 

 

 

 

 

 
 

 
 

This title is hard to find at local bookstores, and prices are high on Amazon… order it directly from the 

publisher for approximately $18.95 (plus shipping). Order SOON as they will soon be inundated with orders 

and delivery time will be extended (this happens every year after school starts). If you would like a book but 

are having financial difficulties, please email one of the APUSH teachers. 
 

To Order through the AMSCO website: http://www.amscopub.com/us-history-preparing-for-ap-exam 

 

 

 

 
--------------------------------------------------------------------------------------------------------------------------------------------------- 

There are other guidebooks on the market, but few are well designed for the new A.P. U.S. history framework.                    

Purchasing this book will give you a HUGE advantage. Please, please, please order one today! 
--------------------------------------------------------------------------------------------------------------------------------------------------- 

 

 

 

 

MAKE SURE YOU GET THE 
 

2018 
 

EDITION!!!! 

http://www.amscopub.com/us-history-preparing-for-ap-exam
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